The article is focused to the issue of the relationship between education and upbringing. Based on an analysis of the human spiritual situation, the authors philosophically justify the urgency of complex cultivation of human reason that cannot be simply reduced to the handing over and adopting of knowledge and developing of rationality. The belief is considered to be a constructive base of the reason. Belief gives grounds for the values the human reason is based on and, as human reason is established by values, upbringing should be oriented on values, as well.
Introduction
In general, one can say that being the essential parts of socialization the upbringing and the education should provide an individual with knowledge, values, skills and habits necessary for living and participating within his or her own society make one ready for living in a human world; they should equip an individual with necessary spiritual tools. In her work
Crisis in Education (2006) H. Arendt wrote:
"The problem of education in the modern world lies in the fact that by its very nature it cannot forgo either authority or tradition, and yet must proceed in the world that is neither structured by authority not held together by tradition (Arendt 2006, p. 192) . Raising the question 'what is to be done?' she strengthens the importance of responsibility, value-based behaviour as the essential goals of education and upbringing: "Education is the point at which we decide whether we love the world enough to assume responsibility for it and by the same token save it from that ruin which, except for renewal, except for the coming of the new and the young, would be inevitable. And education, too, is where we decide whether we love our children enough not to expel them from our world and leave them to their own devices, nor to strike from their hands their chance of undertaking something new, something unforeseen by us, but to prepare them in advance for the task of renewing a common world" (Arendt 2006, p. 193 ).
An objective piece of knowledge is seen as a seemingly decisive spiritual tool; as it distinguishes fiction from reality, and this way it enables rational behaviour. However, an objective piece of knowledge cannot be decisive for human life because a human being is not just a part of objective reality; a human being is part of reality based on the relationship between the objective reality and his/her true self (i.e. the subjective human world). This dynamic relationship is expressed by the means of human values.
Modern society is often defined as the Age of Rationality -everything is considered to be purposefulness, productivity and effectiveness.
Rationality seems to be a primal spiritual attitude subordinating everything. However it's a relational category -something is not rational itself but in relation to something else accepted as valuable by human beings.
A human being cannot manage his or her own life just on the ground of objective knowledge.
Being an expression of objectivity, knowledge is an abstraction. It abstracts from the subjective, i.e. it expresses reality only partially and thus in a deformed way. Abstracting from subjectivity is, in the first place, morally unendurable because it, in a buck-passing way, rids human beings of responsibility for the world they co-create.
The plurality of rationality formsprimarily most radically mentioned in postmodern philosophy (Lyotard 1984, p. 60-65) but also noticed in the current philosophy of science (Lenk 1986, p.12) -has led to the idea that rationality is not the autonomous ability of our consciousness because it cannot justify its own assumptions; on the contrary, rationality must result from certain external assumptions.
At the same time, initial assumptions cannot be irrational because they do not directly oppose rationality; they are beyond rationality or rather surpass rationality and as such they are of a trans-rational character. of what they mean. The human being is no thing, but rather a "becoming," a "between," a "selftranscending being." Scheler (1976, p. 186) . The fact of natality is fundamental to all upbringing and education, because at the most fundamental level refers to the fact that human being are born into a world, and are continually in need of being introduced to the world and other beings. In the opinion of Arendt, it makes natality "the essence of education" (Arendt 2006, p. 177 There are also hostile opponents; however, the more these "unbelievers" fight against, the more evident is that they strive to enforce something they consider to be more dominant and important, something they believe in, they consider to be the truth. When someone emphasizes that he/ she is adherent of no belief, it means he/she is an adherent of his/her own belief. Emphasizing no belong to a particular group of believers, he/she just expresses the belonging to own one called e.g. Moreover, it is reasonable to share the concern that the sensual experience is not the source of evidence -more likely, it hides evidence.
The Christian religion in its dispute with empiricism and rationality often very rightly points out the fact: "A person is not satisfied only with what they see, touch, hear -they are also looking for other ways to approach reality.
This is called religious faith and in this religious
faith, people also find a decisive moment of looking at the world as such." (Ratzinger 2004, p. 16 The present science puts itself in the role of a consistent advocate and personification of rationality that we wrongly identify as reason.
We refuse this opinion and would like to join the postmodern criticism of scientific rationality due to its unauthorized and, in our opinion, harmful effort in cultural hegemony. In our opinion, it is more human-like to put reason above rationality (even scientific). Scientific rationality should not be and in reality is not hegemony in the human world -the cultural world existing and creating by the reasonable human activity.
For many of us, the belief in science becomes the justification of own resignation to think individually. It is even seen as an advantage, a sign of higher rationality, although the objectivity of science leads to the loss of subjectivity. However, is it wise to lose oneself?
Human reason, the only one able to govern our life, contains two mutually assumed and complementing spiritual abilities of the human.
Primarily, its ability of awareness of the world and self-awareness and including the content of its consciousness as something that varies from the actual reality and doesn't have to be in direct conformity with such reality. By this primary doubt, a human being overcomes naive realisms of pre-reflective consciousness and start recognizing in a specifically human way. 
Conclusion
Our text introduced the statement that education and upbringing should make a human being ready to live in human world, to equip one with the spiritual means essential for life. In the text, we tried to indicate why such preparation for life cannot be reduced only to knowledge understood as the gaining of objective knowledge.
If education is focused mainly on this task and cultivates rationality as an important tool of orientation in the objective world, then the aim of upbringing must be defined in a different way. Moreover, to understand upbringing in this way means to understand it as a way to responsibility for the world we co-create. We share Arend's opinion: "In upbringing, source of authority is acceptance of responsibility for the world" (Arendt 1961, p. 94 ).
1
Even in Aristotelian logic one finds the statements that "The truth of ultimate premises is … immediate, not to be deduced, proved or comprehend. All deduction need something primitive; all prof, a ground that cannot be proved; all explaining, something given which cannot be explained. The apodictic, proving, and explaining activity of science has a limit. The ultimate grounds of proof are not to be proved; the ultimate causes used in explaining are not to be explained. Hence if science is to fulfil its task, which consists in explaining the particular by means of general, it must first press forward from the particular on to the general, in the case of which proving and explaining are forbidden by the nature of the case, because as immediately certain it asserts itself as not to be deduced and not to be proved. Hence the process of deducting, proving, and explaining, in which the ultimate tasks of science consists, must be proceeded by the searching out of the starting points of deduction, of the ultimate activity of proof, and of the highest principles of explanation". (Windelband 2003, p .137) 2 We may follow Scheler's questions: Is the difference between the being human and being some other animal one of degree or is it a difference of kind? (Scheler 2009) 3 In What is freedom natality refers to our capacity to break into world. (Arendt 2006) 4 In The Human Place in the Cosmos Max Scheler wrote: "The human being is a creature that, by virtue of its spirit, can take an ascetic attitude toward its fervent and vibrating life -the human being can suppress and repress its own drive impulses, and it can refuse to give them their sustenance in the form of perceivable images and representations. By comparison to animals, who always say "Yes" to reality -even when they fear and flee -the human being is the "Nay-sayer", he is an ascetic of life"… (Scheler 2009, p . 39)
5
The human being might postpone the reflection about ultimate question of meaning, sense of life or suppress of this question, as he/she fears that simply not be an answer, that existence is without any sense and therefore might refuse his/her capacity for transcendence in focusing on the immanent. Compare: "The experience of reality… is pre-given to our representation of the world. It is not given after it." (Scheler 2009, p. 39 ).
7
A view that was advocated by Russell and Moore early in the 20th century. The correspondence theory of truth involves broad range of views explicitly embracing the idea that truth consists in a relation to reality, i.e., that truth is a relational property involving a characteristic relation (to be specified) to some portion of reality (to be specified).
8
One of the founders of the modern Russian idealist philosophy -Solovyov -connected the crisis of the West philosophy with position of abstract theoretic knowledge where the subject is reduced on the component "recognizing" meanwhile the "desiring" component is ignored (Solovyov 1911 (Solovyov -1914 This orientation towards the transcendent is mediated through the immanent, in particular through the relationship with self and the other human beings.
10
Through exocentricity (Exzentrizität), i.e. orientation and openness towards the others and the world, that the human being can arrive at self-awareness and self-identity. See more Plessner (1975). It's important to underline the essential givenness of self-identity as something received from the others, in relationship with others. (Of course, as Kant mentioned the other may be used as an instrument for one's own self-fulfilment, i.e. this relationality can also be abused).
